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Teaching Goals and Learning Objectives
Goals are the more global statements of what we are aiming to achieve through our teaching, eg critical thinking, teamwork, communication skills.

Objectives are the more fine-grained, observable student behaviours that occur when the goals are realised in practice. eg What would students actually do, in the context of your course, if they were thinking critically, or behaved as effective team members, or communicated well?

There are a number of theoretical frameworks which are used to inform the formulation of goals and objectives. One of the best known is Bloom's (1956) Taxonomy of Educational Objectives. Bloom and his colleagues identified six major categories, each with typical key words associated with the specific objectives within each category. The categories are Knowledge, Comprehension, Application, Analysis, Synthesis and Evaluation.
Words associated with Knowledge, for example, include 'defines' and 'describes', while words associated with Evaluation include 'compares' and 'critiques'. These words can be used to formulate learning objectives corresponding to the various categories. More information about this taxonomy can be found at the following websites:

http://chiron.valdosta.edu/whuitt/col/cogsys/bloom.html
http://www.stedwards.edu/cte/resources/bwheel.htm
Another framework for thinking about objectives is the SOLO taxonomy developed by Biggs and Collis (1982). SOLO stands for Structure of the Observed Learning Outcome, and this taxonomy identifies five stages of complexity associated with student learning. At each progressive stage, the student perceives more links between the bits of information associated with an area of study (and ultimately beyond) and makes more sense of the interrelationships involved. 

As with the Bloom model, SOLO provides relevant verbs to use in specific objectives. These range from 'identify' at the Unistructural level, through 'describe' at the Multistructural level, 'compare/contrast' at the Relational level to 'hypothesise' at the Extended Abstract level. More information about SOLO is available at the following websites:

http://www.learningandteaching.info/learning/solo.htm
http://www.tedi.uq.edu.au/downloads/Biggs_Solo.pdf
The University's Graduate Attributes are general statements of goals. They can provide a starting point for formulating the goals specific to your discipline area, and in particular for the courses you teach. The ideas and language within Bloom's and the SOLO taxonomies also can aid in the development of learning objectives for each course and the program as a whole. Once these objectives have been decided on, they can form the basis for course planning involving curriculum design, teaching/learning experiences and assessment tasks, all of which should relate clearly to each other.

The University of Adelaide's overall goals for the teaching/learning process are summarised in its list of graduate attributes. This generic set of expectations has been compiled by the University of Adelaide. It is required that all graduates will have had opportunities to meet these expectations and develop the corresponding attributes during their program of study.
The generic 'Graduate Attributes' can be found at http://www.adelaide.edu.au/dvca/gradattributes/
In addition all faculties have developed their own sets of discipline-specific attributes.
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Exercise
Translating a syllabus statement into course goals and learning objectives.
Syllabus statements are sometimes restricted to a description of the content of the course. To take an example from the 2007 University of Adelaide Calendar (p.599), the syllabus for the course "International Economic History IIID" (ECON 7050) is described as follows:

The course surveys the evolution of the international economy in the 20th century. Attention is given to the development of world and trade policies, the international monetary system international capital movements, the interwar depression, the postwar boom and the first and second periods of 'globalisation'. An examination is made of selected topics from the historical experience of the major industrial economies, especially the United States, which are relevant to the understanding of their current economic problems.

However, in the implementation of the curriculum, what we expect of students is more than just a knowledge of content.

As an exercise, you might like to use the Graduate Attributes as a starting point for formulating possible Course Goals and Learning Objectives for the syllabus quoted here.

Better still, you could use the syllabus or course outline of a course you are teaching for this exercise.
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