Sessional Teaching Program: Module 11: Introduction

Assessment for Effective Learning

1. Reflection

Let's start with your own experience:
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xercise 1
Recall a situation when you felt you had been assessed fairly and appropriately.

What was it that you liked about that assessment?

Recall an assessment that you thought was unfair or inadequate in some way.

What was it about that assessment that led to your dissatisfaction?

2. What would you like to gain from this module? 

	I would like to gain...
	YES
	Not Yet
	NO/NA

	1. a consideration of different types of exams (see 3.1 below)
	
	
	

	2. a consideration of different assignment types (3.1)
	
	
	

	3. practice in the development of an assessment rubric (3.2)
	
	
	

	4. some practical tips for assessing more effectively (4)
	
	
	

	5. more detailed discussion on assessing for effective learning (3.3, Module 11 Reading)
	
	
	

	6. suggestions for more in-depth reading about assessment 
(References in Module 11 Reading)
	
	
	

	7. plan the application of some of the ideas and tips to assessment in your area (5)
	
	
	


3. Principles
3.1 Types of assessment

Assessments can be 

· diagnostic (to establish students’ starting point), 

· formative (to provide feedback on progress) or 

· summative (to award marks or grades).

See An Introduction to Assessment on the CLPD website.

<http://www.adelaide.edu.au/clpd/assessment/assess_resources.html>
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xercise 2
Which exams or tests would you use?

Some of the most common forms of assessment in university are exams, tests and quizzes. Increasingly academics are using online assessments, too.
Consider the various forms of testing listed below and whether you would use them in your teaching and why:

	Exam/test/
quiz type
	definitely use
	May use
	definitely not use
	Why?

	Traditional timed exam
	
	
	
	

	Open book exam
	
	
	
	

	Take-away exam
	
	
	
	

	Case study exam
(response to a provided case study)
	
	
	
	

	Practical field or laboratory exam
	
	
	
	

	Classroom test
	
	
	
	

	Online quiz
	
	
	
	

	Online interaction
	
	
	
	

	Other:

	
	
	
	


There is also a range of assessments other than exams that can be used with students. Most common has been the essay or report, but there are many other possibilities and assessment experts recommend using a variety of forms. This allows for the fact that some students do better at some types of assessment than others. It also helps accommodate the diversity of skills and preferences of any one individual. It can also be more motivating for students to have the challenge of something more imaginative than the ubiquitous essay or report. Some of these are to 

· develop a concept map, 

· devise a web page, 

· generate (and answer) an exam question on the topic, or 

· engage in a simulation.

Exercise 3
Evaluate other forms of assessment used.
Identify an assessment form commonly used in your area and list its advantages and disadvantages:
	Common 
assessment form:
	Advantages
	Disadvantages

	
	
	

	
	
	


Consider an assessment form rarely used in your area and list its advantages and disadvantages:
	Rarely used 
assessment form:
	Advantages
	Disadvantages

	
	
	

	
	
	


3.2 Rubrics for feedback
Assessment rubrics specify what aspects of a student’s performance are being considered and what indicates various levels of attainment in relation to those aspects.

Study the table below.
It is a rubric for assessing a student’s research writing skills in an essay. 

Such a rubric can be used to guide students in preparing and writing their essay, and it can also be used as a marking cover sheet.
	Aspects of performance 
(or criteria)
	Good
	Satisfactory
	Needs improvement

	1. Addresses topic
	Topic is explicitly addressed and developed
	Topic is implicit – not clearly addressed
	Information provided is irrelevant to the topic

	2. Critiques sources
	Quotations from readings are critically evaluated
	Some readings are used uncritically (taken at face value)
	Most readings are used uncritically

	3. Provides a personal point of view (argument)
	Writer’s view is clear; argument well developed
	Writer’s view is not always clear; some development of argument
	Writer relies on quotations to ‘speak for themselves’; no personal voice

	4. Uses appropriate referencing conventions
	References used as prescribed in course guide
	A mixture of conventions used
	References inadequate and/or missing altogether


The main purpose of this assignment was to assess how well students have mastered the concepts of research writing: of presenting an ‘argument’ (or point of view) and demonstrating how the ‘sources’ (or readings) have contributed to that view.
Avoiding Plagiarism
The main purpose of the rubric (or table) is to give students instant feedback on how well they have performed, and what still needs work. In particular, its focus on the positive skills of research writing should help them to avoid inadvertent plagiarism. See the resource Research Writing: Learning a writing skill and thereby avoiding plagiarism <http://www.adelaide.edu.au/clpd/teaching/resources/download/researchWriting.doc>.
Exercise 4
Construct your own Assessment Rubric

Consider an assignment in a specific area in which your students are assessed. Identify the main purpose of the assignment.
Use the table above as a model to develop a rubric, by 

1. choosing two or three aspects of performance (or criteria) required to fulfil the purpose, and 

2. specifying what a student’s work would be like if they had attained each of the levels shown in the table.
	Aspects of performance 
(or criteria)
	Good
	Satisfactory
	Needs improvement

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


3.3 Reading

For a general overview of the topic see the "Assessment for Effective Learning" (Module 11) Reading on the CLPD Sessional Teaching website.
Go to the STP Modules web page
<http://www.adelaide.edu.au/clpd/sessional/stp/>

4. Tips
· Be aware of how a particular assessment relates to one or more course objectives; make this clear for the students

· Clarify whether the assessment is diagnostic, formative and/or summative in its purpose; explain this to your students

· Consider ways of providing frequent, small assessment tasks so that both you and the students can be aware of how their learning is progressing

· Incorporate a range of assessment strategies to encompass a range of learning styles and the variety of individual strengths and preferences

· Be sure students are clear about the precise requirements of an assessment and the criteria that will be used to mark it

· Construct assessment rubrics with criteria specific to the assessment task. For templates see, for example, the University of Newcastle website at 
http://www.newcastle.edu.au/service/teaching-learning/projects/rubrictemplates/
· If more than one person is involved in the marking, incorporate some element of cross-marking so that a reasonable level of inter-marker consistency can be achieved

· Provide timely, specific and constructive feedback to students on their performance, identify the strengths as well as the weaknesses in their work and suggesting how improvements could be made

· Provide feedback to course coordinators in relation to what the assessment has revealed about student learning

· For online assessments, consider ways of making the activity interactive. mms://WinMedia.usq.edu.au/DeC/GeoffCrisp.wmv
· Make use of the University’s resources on assessment http://www.adelaide.edu.au/clpd/assessment/
5. Application to your own practice
· Consider the objectives of one of the courses you teach.
· List the assessment tasks that are currently used in that course.
· What changes could you make to your practice so that the link between the objectives and the assessment is clearer, more explicit or more valid?
	Your implementation Plan

	Learning objectives

	

	Assessment tasks used

	

	Strategies for strengthening the link between objectives and assessment tasks

	


6. Your comments

Your comments on the ideas, materials or exercises in this module are valued.

Click on the following link:

Go to the STP Online Feedback Form
<http://www.adelaide.edu.au/clpd/sessional/stp/feedback.html>
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